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The Fundamental Issues With Behavioral Development
In this issue, besides a few stage related articles, there are articles highlighting

periods of development, behavior analytical training and psychometric ap-
proaches to stage. The issue shows the breadth and depth of behavior develop-
mental approaches. In this issue of Behavioral Development Bulletin, as well as
other recent issues, Stage-related models and scoring schemes other than the
model of hierarchical complexity (MHC) have been presented (Commons, Gane-
McCalla, Barker, & Li, 2014; Commons & Richards, 1984; Commons, Trudeau,
Stein, Richards, & Krause, 1998). To facilitate comparisons between the differ-
ent articles, here and elsewhere (Commons, Richards, & Armon, 1984), I include
a correspondence table and stage schemes.

There are two correspondence tables. Table 1 shows the correspondence
between MHC, Fischer skill theory (Fischer, 1980; Fischer, Hand, & Russell,
1984; Fischer & Hencke, 1996; Fischer & Lazerson, 1984), and Inhelder and
Piaget theory (Inhelder & Piaget, 1958; Piaget, 1952, 1954, 1964) for infant and
preschool stages. Not all stage theories include the early developmental stages.
Table 2 shows the correspondence between MHC, skill theory, and other theories
for stages between Order 7: Preoperational and Order 16: metacrossparadigmatic.
No other stage theories were determined to have definitions for the highest Order
16 and only one for Order 15. The authors of the stage theories of early concrete
(primary) and above have been asked to review the correspondence table and in
most cases they have done so. In number of cases the people were deceased so
their students and followers have been asked to look at the correspondence table.

Although many of the theories and schemes are strongly stage-based or psycho-
metric in nature, there are many schemes that are not based on modern stage theories
and are induced from experience. Even in psychometric cases like Loevinger’s
theory, Cook-Greuter has suggested stage correspondence. Some of the scoring
schemes such as that of Elliot Jaques are based more on other variables than just on
stage variables. Because of these factors, correspondence across different stage
theories has limits in its interpretation.—Michael Lamport Commons, Editor
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